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Upon successful completion of this course, students are expected to:

1. understand the main changes that take place in children's ability to understand
others' minds

2. be able to compare and contrast the theoretical approaches attempting to
explain the developmental trajectory of theory of mind

3. understand and critically evaluate the tests that are used to assess theory of
mind in childhood

4. have become acquainted with research examining different aspects of theory of
mind development

5. understand the impact of theory of mind deficits on children's social-emotional

development




General Competences
Taking into consideration the general competences that the degree-holder must acquire (as these appear in the Diploma
Supplement and appear below), at which of the following does the course aim?

Search for, analysis and synthesis of data and Project planning and management

information, with the use of the necessary technology Respect for difference and multiculturalism

Adapting to new situations Respect for the natural environment

Decision-making Showing social, professional and ethical responsibility and
Working independently sensitivity to gender issues

Team work Criticism and self-criticism

Working in an international environment Production of free, creative and inductive thinking
Working in an interdisciplinary environment

Production of new research ideas Others...

e Retrieve, analyse and synthesise data and information, with the use of necessary
technologies

e Make decisions

e Work autonomously

e Work in teams

e Generate new research ideas

e Design and manage projects

e Be critical and self-critical

e Advance free, creative and causative thinking

(3) SYLLABUS

The course deals with key-issues related to the development of children's ability to
understand their own minds and those of other people. This ability is widely
known as theory of mind. Using their theory of mind children can both interpret
and predict other people's behaviour. The course focuses on the theoretical
conceptualizations of children’s theory of mind, and the developmental trajectory
of this ability in childhood. Topics covered include: Theories of theory of mind
development. Precursors of theory of mind in infancy: imitation, joint attention,
symbolic play. Distinguishing mental from physical entities. Understanding false
beliefs, desires and intentions. Making the appearance — reality distinction. Use of
mental state terms in language. Understanding of basic and social emotions.
Individual differences in theory of mind development. Contexts of theory of mind
development: family, siblings-peers and school. Children’s selective trust and
theory of mind. Theory of mind deficits in children with developmental disorders.
Interventions focused on teaching theory of mind skills.




(4) TEACHING and LEARNING METHODS - EVALUATION

DELIVERY

Face-to-face, Distance learning, etc.

Face to face

USE OF INFORMATION AND
COMMUNICATIONS TECHNOLOGY

Use of ICT in teaching, laboratory education,
communication with students

Use of ICT
Use of ICT in Course Teaching
Use of ICT in Communication with Students

Description

e Use of ICT (powerpoint, slides, videos) during
the classes

e The professor's material is offered via e-
learning (moodle)

e Electronic Communication with the students
(via e-mail, use of the Department's website)

e Students are expected to use new technologies
for their assignments

TEACHING METHODS
The manner and methods of teaching are
described in detail.
Lectures, seminars, laboratory practice,
fieldwork, study and analysis of bibliography,
tutorials, placements, clinical practice, art
workshop, interactive teaching, educational
visits, project, essay writing, artistic creativity,
etc.

The student's study hours for each learning
activity are given as well as the hours of non-
directed study according to the principles of the
ECTS

Activity Semester workload
Lecture attendance 39
Study and analysis of 22
bibliography
(autonomously and in
groups)
Research project 36
Exam 3
Course total 100

STUDENT PERFORMANCE
EVALUATION

Description of the evaluation procedure

Language of evaluation, methods of evaluation,
summative or conclusive, multiple choice
questionnaires, short-answer questions, open-
ended questions, problem solving, written work,
essay/report,  oral  examination,  public
presentation,  laboratory  work,  clinical
examination of patient, art interpretation, other

Specifically-defined  evaluation criteria are
given, and if and where they are accessible to
students.

Student assessment includes:

e Research Project — Writing and presentation of
project

e Written exam
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